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ABSTRACT  

Background: Language and communication skills are essential 

skills that preschoolers must have. This ability is a precursor to 

further literacy skills which will later be useful in the academic 

process of children, so it is necessary to trace the language and 

communication skills of preschool children. 

 

Methods: This research is a survey research by distributing 

questionnaires to respondents. The questionnaire contains the 

profile of language and communication skills through parent 

reports. The analysis used is using descriptive statistics. 

 

Results: This study provides an overview of language and 

communication skills in depth. The language component 

consists of receptive language skills, expressive language skills, 

and initial literacy skills. Meanwhile, communication skills 

consist of attention and listening, the ability to follow simple 

commands, the ability to ask questions, and the ability to speak. 

About 20% of preschoolers have language skills below their 

peers. 

 

Conclusion: Data found on language skills of children under 

their peers. Further research is needed to prove broader data 

about preschool language skills. 

  

 

ARTICLE HISTORY 

Received : May 10
th

, 2021 

Accepted : May 27
th

, 2021 

 

KEYWORDS 

communication; language; 

preschool; pre-literation 

 

CONTACT 

Arif Siswanto 

  

arif.protocol@yahoo.com 

Department of Speech Therapy 

Poltekkes Kemenkes Surakarta, Jln. 

Letjen Sutoyo, Mojosongo, 

Surakarta, Indonesia. 

 

Cite this as:  Siswanto, A., Aji Pratomo, H., Muryanti, M., & Purnaningrum, W. (2021). Kinds Of 

Language Problems Of Kindergarten Children In Surakarta. Jurnal Keterapian Fisik. 

https://doi.org/10.37341/jkf.v0i0.267 
 

 

INTRODUCTION 

As known, language disorder is different from speech disorder. This study at least 

initiates the following research on the attempt to obtain accurate data on the prevalence 

of language disorder in primary school students. Illustratively, the prevalence of 

language disorder in children has been traced in many studies. King et al. (2005) found 

that 10% of 513 3-year old children develop language disorder. Another study 

successfully found that language disorder is developed by 18.7% of 1113 children being 

the sample of research (Okalidou & Kampanaros, 2001). Chevrie-Muller, et al. (2005) 

found that language disorder in 3.5-year old children occurs in boys more than in girls. 

They also found that language disorder occurs more in children with the family’s low 

education background. The research is conducted by examining 2059 children. Another 

study on language disorder was conducted by McLeod & Harrison (2009). Their 

research tried to explore information on the 4-5 year old children who develop language 

https://doi.org/10.37341/jkf.v0i0.267


 

 

http://jurnalketerapianfisik.com/index.php/jkf  |  66  

 

Jurnal Keterapian Fisik  

Vol. 6, No. 1, May 2021 

https://doi.org/10.37341/jkf.v0i0.267 

disorder in Australia, with 4983 children being the sample. The research was conducted 

using parents report and teacher reports. From the result of data collection, it can be 

seen 13% of 4-5 year old children have language ability score below the average. 

Another study conducted by Lindsay & Strand (2016), McLeod & McKinnon (2007) 

mentioned that at least 7% of school-age population develops persistent language 

learning difficulty with unknown cause.       

The author’s rationale of targeting kindergarten children is that it is the period 

when the children’s language ability develops rapidly. In this period, the processes of 

acquiring and constructing language, from both phonological and pragmatic aspect, 

occur very massively because the children become more active in socialization and 

interaction with their peer. Harrison & McLeod (2010) stated that in the beginning of 

childhood, language development process runs fairly rapidly and thereby needs 

improvement. On the other hand, late intervention will lead to some problems arising 

related to language problem, such as social, psychical and learning problems. 

Furthermore, Durkin, Mok, & Conti‐Ramsden (2015) concluded that it is unsurprising 

that children with language disorder starting to study at school will have bigger risk in 

their future academic achievement.        

Essentially, kindergarten period is a critical phase to a child in order to identify 

language problem likely occurring and the need for immediate intervention.   

 

MATERIALS AND METHOD 

This study belongs to a quantitative research. Research design employed here was 

descriptive quantitative with instantaneous measurement. The population of research 

consisted of students in four kindergartens located in Banjarsari Sub District of 

Surakarta City. The sample of research was taken using Cluster Random Sampling 

method. In the first stage, the author determined the sample size. Sample size of 

research expectedly consisted of 200 students. The statistics we used was statistic 

descriptive type because the data was descriptive. Follow-up data analysis was adjusted 

with the need resulting from data collection including both bivariate and multivariate 

analyses. 

 

RESULTS  

Assessment of child language ability is conducted using parent reporting. 

Questionnaire consists of two parts. The first part contains language and literacy 

development, the second one contains communication skill of preschool age children.  

The second part consists of three ability groups: receptive language ability, 

expressive language ability, and early literacy. Receptive language ability contains four 

(4) yes/no questions. Expressive language ability contains nine (9) questions, and early 

literacy contains seven (7) questions. The result of data collection is elaborated below.    

 
Table 1. Language & Literacy Development Abilities 

Components mean SD 

95% 

Confident 

Intervals 

total r p 

Lower Upper   

Receptive language 

development 
3.34 1.08 3.15 3.52 0.636 

≤ 0.001 

Expressive language 6.57 2.52 6.14 7.00 0.931 ≤ 0.001 
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development 

Early literacy development 4.50 2.23 4.11 4.88 0.889 ≤ 0.001 

1) Significance is viewed based on the relationship between language component and 

total score of language development.   

Second part consists of four ability groups: attentive and listening ability, ability 

of doing instruction, questioning ability, and speaking ability. Attentive and listening 

ability contains five (5) questions, ability of doing instruction contains five (5) 

questions, questioning ability contains four (4) questions, and speaking ability contains 

four (4) questions. The result of data collection is elaborated below.    

 
Tabel 2. Communication Development Abilities 

Components 
mea

n 
SD 

95% 

Confident 

Intervals 

total r p 

Lower Upper   

Listening & attentive 

ability 
4.65 0.76 4.52 4.78 0.571 ≤ 0.001 

Doing instruction ability 4.76 0.65 4.65 4.87 0.526 ≤ 0.001 

Questioning ability 3.65 0.78 3.52 3.79 0.679 ≤ 0.001 

Speaking ability 3.03 1.17 2.83 3.23 0.878 ≤ 0.001 

 

2) Significance is viewed from the relationship between component and total score of 

communication development  

Child language ability is determined based on standard deviation score of -1. The 

proportion of children with poor ability is explained in the table below.  

 
Table 3. Distribution of Children Language Abilities 

Components mean SD %inadequate 
%adequat

e 

Receptive language 

development 
3.34 1.08 20.3 

79.7 

Expressive language 

development 
6.57 2.52 21.8 

78.2 

Early literacy development 4.50 2.23 18.8 81.2 

Total Language Ability  14.41 5.08 17.3 82.7 

Attentive & listening ability 4.65 0.76 7.5 92.5 

Doing instruction ability 4.76 0.65 15.8 84.2 

Questioning ability 3.65 0.78 22.6 77.4 

Speaking ability 3.03 1.17 31.6 68.4 

Total communication 16.09 2.54 19.5 80.5 

Total language & 

communications 
30.50 6.91 15 

85 

The table shows that few kindergarten children have inadequate language 

value or score. About 15 (fifteen) percents of preschool-age children have difficulty 

in communication aspect. 
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DISCUSSION 

Receptive and expressive languages are essential component of child language 

aspect. Language processing with input and output models is represented in a 

comprehensive process. Receptive and expressive language abilities are used to be an 

instrument of measuring child’s language ability validly. These abilities are also 

indicator to find out language ability in cross-sectional research (Tervo, 2007). This 

study finds about 20% of children with poor language ability. This figure is smaller than 

what has been found by Tervo (2007), that 54% of children have receptive and 

expressive language problems. The proportion of 20% answers the question in the 

previous study. The previous study did not revealed the proportion of kindergarten 

children with poor language ability (Pratomo et al., 2018). 

Another component revealed in this study is early literacy. Early literacy is an 

important ability in children’s initial stage of knowing literacy. Literacy consisting of 

reading, writing, and spelling the essence of written language application (Shipley & 

McAfee, 2021).   

This ability should begin to be studied and mastered by preschool age children. A 

study has ever revealed the relationship between parents’ role and early literacy 

(Pratomo & Muryanti, 2020). The study did not reveal the number of children with 

retarded early literacy skill development. Early literacy skill provides accurate 

prediction on the further literacy achievement (Utchell et al., 2016). This study revealed 

that 18% of preschool age children have poor early literacy compared with their peers 

do. 

Attention and listening are good indicators of communication process. Attention 

and listening are the combination of cognitive function and listening mechanism 

integrated into one unity. Attentive and listening abilities are language component 

becoming the prerequisite in communication. The relationship between attention, 

listening, and language ability is confirmed by Berninger et al.  (2017). They found a 

significant correlation between cognitive component and language. Their finding 

confirms that the data of research gives a concrete representation about the correlation 

between attention, listening, and language. This study informs that 7.5% of preschool 

age children have poor attention and listening level compared with their peer do.    

The ability of doing instruction is a detailed aspect of child’s cognition 

processing. This ability can represent how strong the child is in understanding the 

detailed part of phonological, morphological, syntactic, semantic, and pragmatic 

aspects. This ability is an indicator appropriate to be the instrument of measuring child’s 

language ability. Language complexity is a factor affecting the child’s ability of 

completing the instruction. In addition to being done informally, the measurement of 

ability of doing instruction is often used as a valid and reliable standardized 

measurement instrument (Flax et al., 2009). The result of analysis shows that the ability 

of doing simple instruction is varying. About 15% of preschool age children have ability 

of doing instruction below their age.  

Questioning ability is an expressing process requiring the mastery of all language 

aspects. This ability represents that the child capable of posing question has an ability of 

integrating all language aspects mastered to be used functionally. Questioning ability is 

an indicator appropriate to measure pragmatic ability. The student who is capable of 

posing question corresponding to the existing context of communication is one of 

excellent pragmatic characteristics. A study showed that indicator of pragmatic function 

maturity is a measuring instrument that can be used to see language development and to 
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identify language disorder (Morgan et al., 2019). The study found that more than 20% 

of children have difficulty in posing a question. This finding is the starting point to see 

the language ability of preschool age children to be studied more in-depth. Another 

study has been conducted on pragmatic aspect with varying approaches. The author saw 

that pragmatic function is the essential objective of language mastery (Geurts & 

Embrechts, 2010). Speaking ability is an indicator most visible in the measurement of 

children language ability. Verbalization ability represents how strong the language 

mastery is comprehensively. This ability is an indicator of children language 

examination(Flax et al., 2009; Pratomo et al., 2018; Richter et al., 2002; Tervo, 2007). 

The mastery of oral language ability has strong correlation with reading ability. Child 

with good oral language mastery has higher opportunity of having better reading ability 

(Beron & Farkas, 2004; Roth et al., 2002). Data showed that 31% of preschool children 

have difficulty in speaking process. This study attracts substantial attention, viewed 

from percentage ratio. It means that nearly a third of preschool children develop 

speaking difficulty. This phenomenon is putatively an iceberg phenomenon requiring 

authentication with study on broader population.    

Overall, 15% of preschool students are found to have lower language ability than 

their peers do. This fact indicates that almost one out of five children have 

communication difficulty. Many studies on the prevalence of language disorder have 

been published  (McLeod & McKinnon, 2007; Oyono et al., 2018; Pinborough-

Zimmerman et al., 2007). Prevalence study is used to be the foundation in drawing a 

conclusion appropriate to preschool children.  

Correlational studies on the factors affecting language development have been 

published widely (Bingham et al., 2017; Pratomo et al., 2016; Pratomo & Muryanti, 

2020; Weigel et al., 2007). Language is a component developing based on contextual 

variable. No factor affects language development most dominantly. Nevertheless, social 

and economic status contributes significantly to the children language development. 

This variable has evidently significant correlation to language development in preschool 

children (McAvinue, 2018; Pratomo et al., 2016).    

 

CONCLUSION 

This research describes language and communication abilities in-depth. Language 

component consists of receptive language ability, expressive language ability, and early 

literacy. Meanwhile, communication ability consists of attention and listening, ability of 

doing simple instruction, questioning ability, and speaking ability. About 20% of 

preschool age children have language ability lower than their peer do.  

The recommendation given is to expand the research area in order to broaden the 

generalization area and studies should be conducted with testing approach to see 

language and communication ability dynamically and authentically.   
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